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Spirituality Policy 

Our vision 

To serve our community and provide a welcoming atmosphere where the spirit of togetherness flows 

throughout. Where all members have the same care for one another, share a love of learning and 

instil a ‘can do’ culture. We desire that all our children fulfil their potential and enter their next phase 

of education as confident, knowledgeable and well-rounded individuals. 

Our vision influences the ethos of our school and the policies and practices within it. We believe that 

spirituality is a core thread that runs through our school and we attach great importance to it for 

both children’s development and for the growth and well-being of all within our school community.  

We aim for children, and adults, to grow in their ability to: 

• be guided by their beliefs and values and be willing to take a stand to defend them  
• be self-aware and empathise with the experience of others in the school and wider 

community  
• love themselves, care for themselves, believe in their potential to achieve, and find inner 

strength and resilience when facing challenges  
• exercise imagination and creativity, appreciate beauty in the world and be alive to 

experiences of awe and wonder  
• be intrigued by mystery and be open to an awareness of the transcendent in the whole of 

life  
• be comfortable with stillness and silence and open to engage in 

reflection/meditation/prayer  
• be ready to say sorry when mistakes are made, to forgive themselves and to forgive others  
• be willing to take risks and to reflect, learn and grow following experiences of failure as well 

as success  
• demonstrate curiosity and open mindedness when exploring life’s big questions  
• appreciate and be thankful for what is good in life like friends and family, and show 

generosity towards others  
 

(From David Smith’s work on Spiritual Capacities)  

Our working definition of ‘spirituality’  

As a staff and governor team, we have agreed on a definition of spiritual development in our school 

community to support us as we talk about spirituality.  

Spiritual development is the development of an awareness that there is “something more to life 

than meets the eye, something more than the material, something more than the obvious, 

something to wonder at, something to respond to.” (Terence Copley)  

Spiritual development can arise from enjoyment and fascination about the world and using one’s 

imagination and creativity. We also understand that spirituality is about relationships – within 

ourselves, with one another and, from a Christian perspective, with God. (Self, Others, World and 

Beauty, Beyond – Andrew Rickett) 

Our core value of ‘Togetherness’ underpins our inclusive approach to fostering Spirituality.   

‘Christian hospitality provides a framework for understanding an inclusive approach to spirituality in Church 

Schools. Wright (2017)24 argues that Christian hospitality is about God’s presence; that when hospitality is 



shown, emotional and spiritual change take place (2017, p.124). She goes on to suggest that true hospitality 

meets the needs of all, particularly the most vulnerable, providing a place where all are accepted and loved. She 

maintains that Biblical narratives about hospitality demonstrate that it is more than providing a meal, it is about 

nourishment of the soul.’   (From Kathryn Wright’s work: Pathways: An inclusive approach to spiritual 

development.) 

Legal requirements:  

Section 78 of the Education Act 2002 states:  

The curriculum for a maintained school or maintained nursery school satisfies the requirements of 

this section if it is a balanced and broadly-based curriculum which: (a) promotes the spiritual, moral, 

cultural, mental, and physical development of pupils at the school and of society, and (b) prepares 

pupils at the school for the opportunities, responsibilities and experiences of later life.  

The SIAMS Schedule (amended September 2021) references spirituality in both the RE and Collective 

Worship strands but the main focus is part of strand two on Wisdom, Knowledge and Skills. The 

Church of England Vision for Education has a core desire for ‘Life in all its fullness’ (John 10:10) which 

requires educating the whole person.  

The OFSTED framework 2021 states that pupil’s spiritual development is shown by their:  

• ability to be reflective about their own beliefs (religious or otherwise) and perspective on life  
• knowledge of, and respect for, different people’s faith, feelings, and values  
• sense of enjoyment and fascination in learning about themselves, others, and the world 

around them  
• use of imagination and creativity in their learning  
• willingness to reflect on their experiences  

 

We support pupils in their spiritual development by:  

- providing opportunities for spiritual development as outlined in the 9 areas of Sacred 
Pathways (See Appendix 1) 

- providing opportunities for spiritual development in collective worship  
- providing opportunities for spiritual development in RE  
- providing opportunities for spiritual development in the wider curriculum  
- capturing opportunities for awe and wonder as they arise  
- providing ‘Sacred Spaces’ in classrooms, public spaces, outside, and by using the church 

building, and through the ‘Prayer Spaces in School’ website  
- offering pupils opportunities to develop their own spiritual leadership, through leading 

collective worship and other opportunities  
 

As a staff team:  

 We have a staff understanding of spiritual development.  

 We have a culture within our school that recognises the importance of spirituality to 
individuals, both children and staff.  

 We ask ourselves: So how do we ensure that our approach to spirituality is truly welcoming? 
How can we establish an approach which meets the needs of all, wherever they may be on 
their journey? How can we enable all pupils and adults to flourish spiritually in our schools? 

 We revisit spirituality as an area for consideration in our staff meetings and offer training.  



 Our governors monitor the impact of our spirituality focus through regular ethos committee 
meetings and learning walks. 

 We have staff guidance accessible to continue to support staff in this aspect of our 
curriculum. Please see our diocesan webpage on spiritual development if you would like to 
download the guidance, resources and reading to a staff folder.  

 We ensure new staff are aware of our school policy on spiritual development.  

 We use models to support our own thinking in spirituality, such as the ‘Sacred Pathways’ 
(See Appendix 1) or Windows and Mirrors. 

 We have a variety of spiritual spaces both inside and outside the school building.  

 We are aware of spiritual development shown across four key areas of Self, Others, Beauty 
and Beyond (See Appendix 2) (Andrew Rickett / Rebecca Nye).  

 We recognise that children will have different ‘Spiritual Temperaments’ or ‘Sacred Pathways, 
(See Appendix 1) through the work of Gary Thomas (2010) and Myra Perrine (2007). This will 
influence our planning as we look to nurture spirituality across the curriculum, not just in RE 
and Collective Worship.  

 We encourage staff who are specialist subject leads to identify opportunities for spiritual 
development in their subject, and to share them with colleagues.  

 We use the ‘Ricketts Grids’ to support our understanding of progression in spiritual 
development in these four areas of Self, Others, World and Beauty and Beyond. (See 
Appendix 2) 

 We actively use the language we have agreed on with staff to nurture an awareness of 
spirituality and its importance to well-being and development with the children based on 
Sacred Pathways.  

 We aim to help each pupil to develop a spiritual understanding in terms of their own cultural 
context.  

 We share with parents, whenever possible, the outcomes of our focus on spiritual 
development through newsletters, social media, displays and our website.  

 We discuss spirituality with our church and others who can further support this thread.  
 

Our awareness and understanding of spiritual development will enrich what we offer to the children 

and to all in our school community.  

Other related policies:  

Collective Worship 
Teaching and Learning  
Behaviour  
 
Referenced reading: Church of England Education Office (CEEO) Spiritual Development – 

Interpretations of Spiritual Development in the Classroom (2019) 

https://www.bathandwells.org.uk/supporting-children/school-effectiveness/recollective-worship-

and-spirituality/spiritual-development/ 

 

A signed hard copy of this policy is available for inspection in the school office. 

https://www.bathandwells.org.uk/supporting-children/school-effectiveness/recollective-worship-and-spirituality/spiritual-development/
https://www.bathandwells.org.uk/supporting-children/school-effectiveness/recollective-worship-and-spirituality/spiritual-development/


 

Table of changes from February 2022 

 

Date of 

change 

Pages affected Summary of update 

   

   

   

   

   

 

 



Appendix 1 Gary Thomas – Sacred Pathways 

Sacred Pathways: An inclusive approach to spiritual development 

 
By understanding the different spiritual temperaments or sacred pathways we demonstrate that we welcome all and aim to meet the spiritual needs of 
everyone in our community. (Kathryn Wright) 
 

Sacred Pathway 
Suggestions of How to 

Support this Pathway 

How School Supports this 

Pathway 

Naturalists: Loving God outdoors.  
 
They are moved by creation, particularly 
being outside but also through the use of 
the Psalms and other writings about God 
as creator and his creation. Naturalists 
love to surround themselves by what God 
has made. An example of a Naturalist 
would be St. Francis of Assisi.  
 
 

Using the natural world more intentionally as 
part of the curriculum can support this 
pathway. This approach often happens in 
Reception and Key Stage 1. Taking lessons 
for all pupils outside, holding collective 
worship in the sunshine and encouraging 
pupils to actively engage with the natural 
world during breaktimes actively supports 
their spiritual development. If children are 
making dens or caring for wildlife, ask them 
about their motivations and what it means to 
them. If you are limited with outdoor space, 
you could bring it inside by showing images 
of the natural world in displays around the 
school ideally linked to biblical text; or why 
not use passages from the Psalms in 
collective worship or to inspire artwork? 

 

 

 Use natural objects in prayer spaces 
e.g. flowers, stones, water 

 Make sure pupils have an opportunity 
to enjoy being outside, especially in 
different types of weather and e.g. 
snow, rain, a storm, sunny days 

 Holding Forest School sessions 

 Curriculum – learning about Creation, 
The Island Project 

 Sing or listen to songs about creation 

 Use Christian liturgy from communities 
such as Iona or Northumbria or find out 
about the Celtic Christian tradition. 

 

Sensates: Loving God with the 

senses.  

 

They are often moved by sights, sounds 
and smells. They often love incense, 
beautiful architecture, liturgy and many 

The sense of touch can be more difficult to 
provide for in terms of spiritual development. 
Why not purchase some holding crosses, 
one for each child? Some schools purchase 
one for every child starting in Reception as a 
welcome gift. The holding cross can be used 
to focus thought, to simply hold when 
listening to story or poem or it might be used 

 

 Use candles and child friendly liturgy in 
collective worship e.g. give each pupil a 
tea light in a jar to use during the 
Advent season or a Christingle 

 Use battery candles during Nativity 
productions 



forms of music. Visual imagery for 
Sensates is often particularly powerful. 
An example of a Sensate would be 
Michelangelo.  

 

when a child is upset. They can also provide 
visual stimulus to think about the meaning of 
the Easter story. Playdough and clay are two 
other useful resources to help pupils sense 
the spiritual through touch in many 
curriculum areas. A teacher might ask pupils 
what it feels like to touch and use such a 
material. In addition, pupils might use 
playdough or clay in circle time or prayer 
spaces, making objects as a response to 
questions such as, ‘What are you worried 
about?’ or ‘What are you thankful for?’. 

 

 Consider carefully how different 
curriculum subjects can 
engage with all the senses  

 Use a visualisation to help pupils focus 
on their breathing and their senses 

 Give pupils opportunities to enter 
competitions such as creative art 

 Give pupils opportunities to perform – 
music, Nativity, Learning Cafes 

 Give pupils opportunities to participate 
in educational visits to places of 
interest 

Traditionalists: Loving God 

through ritual and symbol. 

 
They love the historic aspects of faith 
such as symbols, sacraments and ritual. 
Sometimes this can be misunderstood as 
following rules, but it is about love of 
pattern, structure and discipline. 
Examples of Traditionalists in the Bible 
are Ezra and Moses.  
 

 

Festivals and ceremonies are a great way to 
support this sacred pathway. Explaining the 
meaning behind the seasons of the church 
year is a good place to start. Using the 
Church’s seasonal colours around the 
school, not just in collective worship can 
make this aspect more prominent and 
provokes questioning. A school I visited 
used the colours in their entrance area with 
clear explanation of the meaning and 
symbolism behind it. Communicating about 
the seasons of the Church year through the 
school website or newsletters helps to 
engage the whole community. 

 

 

 Introduce rituals such as welcomes and 
greetings, use a 
simple form of the Apostle’s Creed or 
make explicit the 
‘GERS’ (gathering, engaging, 
responding sending) pattern in 
collective worship 

 Establish traditions - such as 
Celebration Assembly 

 Create a Book of Remembrance about 
key moments in 
the spiritual life of the school 

 Use Collective Worship to remind 
pupils of events and people in Christian 
history 

Ascetics: Loving God in solitude 

and simplicity. 
 

Providing space is essential for this group to 
thrive spiritually. It is important that 
distractions are removed, and an area 
created where solitude is a possibility. This 

 

 Consider fundraising events which 
involve ‘abstinence’ such as going 
without food or not using 



They like to be left alone e.g. to pray, 
contemplate, reflect. They do not want 
anything to distract them. Silent retreat is 
valued by ascetics. The Shaker style of 
simplicity would be a good example of a 
Christian ascetic lifestyle, and people like 
Jerome or Bonhoeffer are examples of 
Ascetics.  
 

might be a space in the library with 
headphones to put on, or an outdoor space 
away from the noise of the playground. In 
these spaces it is helpful to have prayers 
such as the Shield of St Patrick or the Lord’s 
prayer for pupils to reflect on and read 
slowly. Silent space can also be created in 
the ‘everyday’ of school life, for example, 
before lunch you might have a ‘pause for 
thought’ moment. 

 

screens/pencils. Or consider a 
communal ‘giving up’ of something 
during Lent 

 Invite children and young people to 
take part in a silent 
retreat event – The crypt in York 
Minster 

 Create a specific space in school for 
silence – prayer space 

 Create a specific space in the school 
day for silence – after lunchtime 

 Consider the use of silence in school 
for staff/Governors – the beginning of a 
meeting 

Activists: Loving God through 

confrontation.  

 

They want to bring about justice and often 
take up a cause. Activists want to 
influence and bring about change in the 
community. Examples of Activists are 
people like William Wilberforce, Martin 
Luther King or Florence Nightingale.  
 

This pathway provides a good way for pupils 
to engage with courageous advocacy. It is 
important to encourage pupils who have a 
passion for a particular charity or worthy 
cause. In one school I visited pupils 
developed a strong relationship with a local 
homeless charity working with them to 
provide practical help and resources. This 
work began because one pupil identified a 
need and had a heart for justice and change 
in the local community. 

 

 Class Ambassador projects - undertake 
a village/street litter pick, going beyond 
the school grounds 

 Stand Up to Bullying Day  

 Charity days 

 Curriculum – Rosa Parks 

 Write letters or emails to local 
politicians or organisation 
such as Amnesty International 

Caregivers: Loving God by Loving 

others.  

 
They love serving others, particularly 
those who are poor and needy. They give 
time and energy to supporting and caring 
for 

There are many ways that pupils and adults 
in the school community can be a blessing 
to one another. Some schools leave 
blessings for one another around the school 
on post it notes, pebbles or lolly sticks. This 
might take place all year round or during a 
focused week. This can inspire pupils to 

 

 Year 6 children support Reception 
children at lunchtime 

 Send ‘get well’ messages to children 
and adults when 
appropriate 



others. Mother Teresa is a good example 
of a Caregiver.  
 

bless people beyond the school community 
such as providing practical help to refugees, 
visiting the elderly or learning sign language. 

 

 Look carefully at the entrance to the 
school and the 
welcome given e.g. seating area, 
displays, how people are welcomed 

 Consider whether the school building 
can be used to host other groups e.g. 
PTA, parent groups, sports groups, 
music groups…. 

Enthusiasts: Loving God with 

Mystery and 

Celebration.  
 

They love to celebrate. They want to be 
‘cheerleaders’ for God - shouting, 
dancing, singing. They value 
experiencing God’s power. Contemporary 
worship such as Hillsong would be an 
Enthusiast approach. Miriam in the bible 
(see Exodus 15) is a good example of an 
Enthusiast.  
 

Schools are good at celebrations. This 
pathway is often well served, but you might 
consider something a little different. Why not 
consider setting up a gospel singing group or 
help pupils make musical instruments to use 
regularly in worship? The latter is a great 
way to welcome Reception aged children 
into collective worship. They can make 
percussion instruments and use them in 
collective worship or on special occasions. 
Older pupils can lead actions, movement or 
singing in collective worship. Encouraging 
pupils to use their whole body in worship can 
help them to remember songs more 
effectively. 

 

 

 Use a range of music in collective 
worship such as gospel and 
contemporary as well as more 
traditional songs – Griff 

 Evensong – York Minster 

 Re-enact biblical narratives such as the 
entry to Jerusalem on Palm Sunday – 
Open the Book 

 Hold regular celebration events 
particularly when members of the 
school community have risen above the 
ordinary or shown courage in adversity 
– Celebration Assembly 

 Ensure a sense of playfulness and 
curiosity characterise 
the curriculum – History day, World 
book day, Event Days etc. 

Intellectuals: Loving God with the 

Mind.  

 
They need their minds to be stirred. They 
like to study and read about their faith in 

For pupils with this dominant pathway 
having space and time to think, debate and 
discuss is essential. One easy way of doing 
this is to ensure that your library has a 
selection of books that will stimulate thinking 
about spiritual and theological matters. Are 
there stories about some of the great 

 

 Provide opportunities for debate and 
discussion about 
spiritual matters e.g. a philosophy 
group – Gary Watson, Wonder Club 



order to understand it more deeply. An 
example of an Intellectual would be C.S 
Lewis.  
 

theologians, thinkers and philosophers? You 
could set up a small reading group for those 
who want to debate and discuss what they 
have read. Do they agree or disagree with 
the key thinker and why? Do they share the 
same views? Why? Why not? 

 

 Encourage pupils to lead collective 
worship giving a 
‘thought for the day’ or brief theological 
reflection. 

 Use news items to help pupils make 
connections between biblical teachings 
and the world around them – Collective 
Worship 

 Ensure that each classroom has topic 
books, 
commentaries and dictionaries 
available 

 Create topic areas in the classroom 

 Create displays which are integral to 
the learning 
 

Contemplatives: Loving God 

through Adoration.  

 
They seek to be intimate with God. They 
want to ‘sit at the feet of Jesus’. They 
seek to love God with a pure, deep love. 
Examples of Contemplatives are Henri 
Nouwen, Teresa of Avila and Thomas 
Merton.  

 

Colouring has become very popular as an 
aid to contemplation and reflection. This can 
be used effectively in schools to support this 
pathway. Pupils (and adults) could be invited 
to use colouring activities based on words of 
scripture, famous inspirational quotes or 
simply beautiful patterns as a way of 
affirming calmness and peace. This could be 
a weekly activity during registration or form 
time as an act of worship. Alternatively, why 
not hold a ‘Colouring Café’ where the school 
community contributes to a big colouring 
project and creates a display for a festival 
occasion? For example, creating a version 
of the ‘Stations of the Cross’. 

 

 Provide time for pupils to write poetry, 
music, prayers or 
narratives about their spirituality – 
responding after Worship (ISingPoP) 

 Consider using ‘Lectio Divina’ or a 
similar approach as part of collective 
worship or in prayer spaces.  

 Use ‘stilling’ or Christian mindfulness – 
Collective worship, prayer spaces, 
Wonder Club. 

 RAISE work at school 

 
 
 



Appendix 2 
 

 

 

 

Reception Year 2 Year 4 Year 6 

Encounter: Learning about life: providing openings for spiritual development through an exploration of identity and personal values. 

RE – Being special 

Exploring puzzling questions 

through persona dolls 

 

 

SEAL 3: Say no to bullying. 

SEAL 1: New beginnings 

RE – Myself 

Engaging in Godly Play: I wonder 

questions. 

SEAL 5: Good to be me – understanding 

emotions and controlling them. 

Stilling activities such as ‘Problem in a 

Puddle’ from Stilling 

SEAL 4: Going for goals – identifying strengths 

and weaknesses. Resilience – recovering from 

mistakes. 

Creating spiritual pictures: e.g. entering Spirited 

Arts competition 

Reflection: Learning from life: understanding an inner meaning of self and identity – critical reasoning and big questions. 

What makes me happy? What 

do I do in my spare time that I 

like? What things do I value? 

 

 

 

 

 

Who am I? What am I worth? 

What is right and wrong? How do I 

decide what is right and wrong? 

 

What are feelings? 

Don’t we deserve to be happy? 

What should I do about right and wrong? 

What do I deserve in life? 

Who should I look up to? 

What type of person do I want to be? 

What difference dos being loved make? 

Is belief in something important? 

What rights do I have? 

Should you respect yourself over all other 

things? 

Where does your identity come from? 

Does more mean being happier? 

Is my understanding self a selfish concept? 

Are the opinions of my friends important to me? 

Are my beliefs important? 

Spiritual development - self 

Spiritual learners become increasingly aware of the concept of self – the inner person and the way that this shapes an individual’s perception of themselves 

as a unique human being. Spiritual learners reflect on the relationship that they have with their sense of being a unique person. 



Transformation:  Learning to live life: responding as a means of expressing an idea of self: developing a personal set of beliefs. 

A growing awareness of 

knowing what I like and what I 

don’t like both materially and in 

the way that I want to be 

treated. 

Can say what I like and what I 

am good at. 

 

 

 

 

 

An evolving awareness of the concept of 

self as more than purely physical 

characteristics. A growing realisation that 

being content with who you are is 

important for personal happiness. 

Know how to apologise and to try again. 

Beginning to recognise mistakes and how 

to deal with them in a positive way. 

The awareness that the growing 

development of a personal identity is an 

important aspect of being human. A growing 

realisation that an emphasis on self alone is 

not sufficient as a means of living out the 

self. An evolving sense of the concept of 

identity as more than purely physical 

characteristics or our likes and hobbies. 

Can set goals for my work and behaviour 

that will help me to progress. 

The awareness of the value of reflection to 

explore deeper responses to thoughts that help 

shapes the ‘inner self’. An understanding that we 

express our personal values in the way that we 

approach our relationship with others and the 

world around us. The ability to express an 

interpretation of this verbally. 

Can explain my opinions. 

 

 

 

 

 

Reception Year 2 Year 4 Year 6 

Encounter:  Learning about life: providing openings for spiritual development: recognising the values and worth of others 

RE  - Being special 

 

SEAL 2: getting in and falling out – 

building successful relationships.  

SEAL 6: Relationships 

SEAL 2: Developing positive behaviour 

towards others. 

SEAL 4: Going for goals – understanding other 

peoples’ views. Learning to get on with different 

types of people. 

Spiritual development - others 

Spiritual learners become increasingly aware of the concept of others – a growing empathy, concern and compassion for how to treat others. Spiritual 

learners reflect on how their values and principles affect their relationships with others. 



 

 

 

 

 

RE – Belonging 

Engaging in Godly Play: I wonder 

questions. 

SEAL 7: Changes – how influence can be 

both positive and negative. The importance 

of decision making. 

Engaging with parables and the teachings 

of Jesus i.e. Good Samaritan/ Sermon on 

the mount  

Reflection on stories such If the world were 

a village 

SEAL 7: Changes – learning to accept different 

opinions and beliefs. 

Stilling activities such as The conflict  from 

Stilling  

Exploring the role of Christian reformers in 

combating slavery in the past (and today).  

Reflection:  Learning from life: understanding an awareness of the affect of others– a search for meaning, critical reasoning and big questions 

What makes a good friend? 

Why are my friends important to 

me? 

What do I like in my friends? 

How do my friends make me 

feel? 

How do I look after my friends 

and family? 

 

Why do people bully others? 

How do I treat others? 

Do I treat other people in the same way? 

Should I treat everyone in the same way? 

Should I treat my friends differently to 

others? 

Why do we fight and argue? 

Should we always be loyal to our friends? 

How can I demonstrate compassion? 

Why do people ignore others when they 

need help? Is being a good friend easy? 

Why do we sometimes hurt the feelings of 

our friends? How sincerely can I care for 

those who may be in need but I have 

never met? Why should we care for them?  

Will we ever live in a world without 

fighting? 

What responsibilities do I have for others? 

Is it better to please oneself first; or others? 

Why do people have to suffer? What is pain?  

Is there such a thing as a bad person? 

What is worth striving for? 

Why isn’t life always fair? Is being fair always 

that right thing to do? 

Does more mean being happier? 

Transformation:  Learning to live life: responding as a means of expressing an idea of relationship with others: expressing innermost 

thoughts through words, art or actions. 

Understanding that other people 

have their own views and 

opinions and may value different 

things to you. 

 

 

A growing appreciation that the views 

and opinions of others should be listened 

to with respect whether those views are 

similar to your own or different. 

Acknowledgement and respect for the 

rights of others to have their own deep 

thoughts that shape their inner self. A 

developing ability to enter into discussions 

with others about their values and 

opinions. 

A growing empathy with the values of others and 

developing an understanding of the need to 

appreciate them to build meaningful 

relationships. A growing ability to express how 

understanding the value of others is an 

important part of building meaningful 

relationships. 

 



 

 

 

 

Reception Year 2 Year 4 Year 6 

Encounter: Learning about life: providing openings for spiritual development: challenging experiences of beauty 

Art  

Music 

Science 

RE: What makes a special 

place? 

Collect and make a creation table 

of natural objects found outside  

 

Art 

Music 

Science 

Geography 

RE: Have people spoiled a good 

earth? 

Engagement with creation stories from 

Christian and other traditions 

Art 

Music 

Science 

Geography 

Exploring diversity within the created world 

environments; Natural world DVD 

Art, Music, Science 

Geography 

How have we made Gods world ugly? What can 

we do? Explore through stories like The man 

who planted trees by Jean Giono  

Plan and design a spiritual garden for the school 

Reflection: Learning from life: reflecting on experiences of beauty – a search for meaning, critical reasoning and big questions 

What types of weather do you 

like the most and why? What is 

your favourite colour and why?  

What sounds do you like to listen 

to? 

What makes you afraid? What is 

your favourite time of 

day/season? 

Do different colours have different 

moods? What gives them these moods? 

What is the most beautiful thing in the 

world? Why should I care about animals 

and plants? How/why does the weather 

affect our mood? 

 

 

How do we know we’ve found all the 

colours in the world? What season do you 

feel most reflects your personality What is 

the difference between hearing and 

listening? Should we try to tame nature? 

What does it mean that beauty is in the 

eye of the beholder? What would it be like 

without seasons?  

What is a perfect world? 

Why is there ugliness in the world? 

Can you love something that is ugly? 

Why do you like certain types of music? What 

response do you get when you look at a piece of 

art? Is beauty something that you can learn, or 

do you just have to feel it? What is the point in 

being creative?  

Spiritual development – world and beauty 

Spiritual learners become increasingly aware of the concept of a physical and creative world – a growing relationship with beauty through the ability to 

respond emotionally to experiences of the wonder of the natural world and the results of human creativity. Spiritual learners explore their understanding 

beauty and the affect this has on their perception of and relationship with the world. 



Transformation: Learning to live life: responding as a means of expressing an idea of the meaning of beauty: expressing innermost thoughts 

through words art or actions. Being moved emotionally by beauty. 

Have an instant response to 

something wonderful/ exciting 

and awesome happening. 

Evident in expression and simple 

phrases. 

Respond to sensory feelings and 

be able to show it. 

 

 

Give a verbal response that explains a 

reaction to something wonderful/ exciting 

or awesome. 

Be seen to respond to a stimulus and 

begin to explain in simple terms verbally 

or through body language. 

Be able to understand and give meaning to 

something wonderful/ exciting or 

awesome. 

Be able to verbalise their sensory 

responses and begin to explore their 

reactions to stimuli. A growing confidence 

to explore concepts orally.  

Be able to explain/ give an emotional response 

to stimuli and begin to articulate this from a 

personal perspective.  

Be able to display shades of meaning when 

verbalising sensory responses and understand 

and interpret their reaction. A developing 

appreciation that some things don’t have 

answers. 

 

 

 

 

 

 

Reception Year 2 Year 4 Year 6 

Encounter:  Learning about life: providing openings for spiritual development: a growing appreciation of the intangible – truth, love 

Art 

Music 

Drama 

Becoming aware of worship 

through collective worship in 

school. 

RE – Beliefs 

Engaging in Godly play .: I wonder 

questions. 

Visiting local church; exploring the senses 

of worship in church touch, colour, smell 

sound, stillness. 

Science – life processes 

Exploring children’s stories that deal with 

death ie Heaven by Nicolas Allen / Badgers 

Parting Gifts by Susan Varley  

Explore Symbolism of The Lion the Witch 

and the Wardrobe.  

RE - Easter 

RE - Beliefs and questions 

RE - Journey of life and death: what 

difference does belief in life after death 

make? 

Spiritual development – beyond 

Spiritual learners become increasingly aware of the concept of the beyond – a growing relationship with the transcendental and the ability to explore 

experiences beyond the everyday. Spiritual learners search for meaning in their very existence and their place in the greater scheme of things. 



 

 

 

 

Visiting different churches comparing 

senses of worship. 
Creating Spiritual pictures to express ideas about 

God. i.e entering Spirited Arts competition   

Reflecting on  Death rituals connected with 

Christian and other traditions  

Visiting Salisbury Cathedral exploring senses of 

worship.  

Reflection: Learning from life: reflecting on the beyond – a search for meaning, critical reasoning and big questions 

What are the stars for? Why do 

we have rainbows? How big is 

the sky? What is the smallest 

thing there is? Why are people 

different? What does God look 

like? 

 

 

 

Where is God? 

What might heaven be like?  

Is there such a thing as an angel? 

If you can’t see something, is it still real? 

What is true happiness? 

When have you experienced moments of 

awe and wonder? 

What is the purpose of the earth? 

Is God alive now? 

Why is there illness? 

Why do destructive things, like 

earthquakes, have to happen? 

Which is stronger – love or hate?  

Is it good that scientists can’t explain 

everything? 

Why are there religions? 

What is beyond the universe? 

Do we come back after death as a different being? 

Is there life after death? 

Where do our spirits go when we are dead? 

Do we have a soul? If so, what happens to it after 

death? 

Why do we love? What lasts forever? 

What is unknowable? What else is there to 

discover? 

How do we know what we don’t know? 

What is worth dying for? 

Transformation: Learning to live life: responding as a means of expressing the need to understand the purpose of life. 

Have the confidence to ask 

questions that have no answers.  

 

 

Have a sense of enjoyment in devising 

and discussing questions that have no 

answer. 

Use imagination to interpret responses to 

big questions. 

Understand what big questions are. 

Be able to explain imaginative responses to 

questions of meaning. 

Can generate big questions. 

Begin to express through a personal vocabulary 

responses to questions of meaning. 

Begin to be able to use critical reasoning in 

responding to a big question   

 


